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Objectives of the Study Unit
The Wolastoqiyik/Mi’kmaq Studies unit is consistent with section 7 of the New Brunswick Education Act as well 
as section 2, subsections (3), (4), (5), (6), and (9) of the Policy Statement on Maliseet/Mi’kmaq Education in New 
Brunswick.  In particular, section 7 of the Education Act states that “the Minister may prescribe or approve programs 
and services which:

(a) respond to the unique needs of Mi’kmaq and Maliseet children in accordance with any agreement 
 entered into under paragraph 50(2)(b), and
(b) foster an understanding of Aboriginal history and culture among all pupils”.

The agreements mentioned in section 7(a) are in reference to the tuition agreements currently in place as well as the 
enhancement agreements that have been negotiated between the Department of Education and First Nations of New 
Brunswick.

The policy obligation for development of curriculum and materials with Wolastoqiyik and Mi’kmaq content stems 
from section 2 of the Policy Statement on Maliseet/Mi’kmaq Education in New Brunswick.  Subsections (3), (4), (5), 
(6), and (9) state:

2(3) “Ensure that Maliseet and Mi’kmaq people are consulted on relevant curriculum and materials”

2(4) “Include Maliseet and Mi’kmaq content in curriculum for all students in the province”

2(5) “Use curriculum and materials which concentrate on positive images of Aboriginal people, in particular the 
Maliseet and Mi’kmaq people and which reinforce and complement their beliefs and values”

2(6) “Use curriculum and materials which include both historical and contemporary issues and which also reflect 
the legal, cultural, historical, political, social, economic, and regional diversity of Aboriginal people”

2(9) “Develop and implement instructional resources with Maliseet and Mi’kmaq content”

It is within this legal and policy framework that the objectives for this unit as well as the curriculum outcomes were 
developed.  Culturally-based curriculum models developed and implemented by education jurisdictions across the 
country also provided guidance for the development of Wolastoqiyik/Mi’kmaq Studies unit.  Thus, the objectives of 
the unit are as follows:

• To help Wolastoqey and Mi’kmaq students develop a more positive self-image
• To help New Brunswick students develop an increased awareness of and a more positive attitude 
 towards Wolastoqey and Mi’kmaq people and their cultures, languages, worldviews, traditions, 
 teachings, histories, and conditions
• To assist students acquire the skills targeted within social studies and language arts curriculums 
 using Maliseet and Mi’kmaq content

The objectives are based on the assumptions that Wolastoqey and Mi’kmaq cultures have value and they also have a 
world view that structures their values and communities.  It is further assumed that Wolastoqey and Mi’kmaq cultures 
have a knowledge base which has value and merit within our contemporary context.  Finally, it is assumed that 
Wolastoqey and Mi’kmaq cultures are vibrant and dynamic.



Curriculum Outcomes
Elementary Level
Students will be expected to:
•  Adopt a terminology of harmony and respect for classroom discussions regarding Maliseet and Mi’kmaq people
 
•  Demonstrate an appreciation of oral tradition and the wisdom of Maliseet and Mikmaq Elders 
 
•  Demonstrate an appreciation of Maliseet and Mi’kmaq people and their cultures, languages, traditions and origins
 
•  Demonstrate an appreciation of Maliseet and Mi’kmaq songs, dances, stories, art, traditional names, clans and communities
 
•  Identify, locate and name contemporary Maliseet and Mi’kmaq communities in New Brunswick
 
•  Identify  Maliseet and Mi’kmaq place names of  pre and early contact periods
 
•  Describe the significance of relationships in Maliseet and Mi’kmaq societies i.e. kinship relations, social relations, and 
    relationship with land and nature
 
•  Demonstrate an understanding of cultural protocol for greeting of Elders and participation in traditional ceremonies
 
•  Explain similarities and differences between Maliseet and Mi’kmaq societies
 
•  Demonstrate an appreciation of the traditional teachings of respect, harmony, sharing, balance and interdependence
 
•  Determine how cultural values and beliefs influence the interaction of people from different cultural backgrounds 
 
•  Enter into and function effectively in a variety of cultural settings



Terminology
Adopting a Terminology of Harmony and Respect in N.B. Public School Classrooms
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Terminology

Historically, certain terms have been 
imposed upon the Maliseet and Mi’kmaq 
people.  These tended to be derogatory, 
disparaging and blatantly racist which 
affected the Original inhabitants socially, 
economically, and politically.  Such terms 
were based on total ignorance of the cultures 
that have evolved since time immemorial.  
Language utilized to describe Maliseet and 
Mi’kmaq people and their culture revealed 
strong bias and an attitude of superiority by 
early writers over the highly developed and 
sovereign Aboriginal nations.

Early explorers, colonial authorities, and 
settlers initially introduced the labels 
Etechemin, Souriquois, Indian, savage, 
barbarian, heathen, pagan, tribe, band, 
and uncivilized.  Unfortunately, these 
racist terms appeared in “scholarly” work, 
official documents, and personal diaries.  Most terms remained with the Maliseet and Mi’kmaq people with the exception 
of Etechemin and Souriquois, which were dropped following the conquest of France by the English in the “New World”.  
Others such as “Indian” and “band” are still utilized today much to the disappointment of the majority of Maliseet and 
Mi’kmaq people.

Following Confederation, the federal government enacted the Indian Act and the Department of Indian Affairs was 
established to control the lives of Aboriginal people across the country.  The Department unilaterally adopted the terms 
Indian, band, and tribe that simply reinforced earlier attitudes, stereotypes and public perceptions of Native people in 
general.  These were imposed upon the powerless Original inhabitants who initially resisted acceptance of the racist labels 
but some eventually submitted and reluctantly identified with the terms due to federal propaganda, official indoctrination and 
campaign of fear by agents of the government.  Self-identification was taken from First Nations and placed in the hands of 
the insensitive bureaucracy.

Needless to say, terminology adopted by early explorers, colonial officials, missionaries, “scholars”, and others is considered 
to be offensive by Maliseet and Mi’kmaq citizens in contemporary society.  In addition to conveying negative connotations, 
the terms reveal elements of racism that is totally unacceptable in an open, all-embracing society.  It is a language of hate, 
oppression and ignorance.  It causes pain, misery and agony for the victims of the labeling process.  It is a language that 
should not be found in the classroom.  What then is acceptable?

While most Maliseet and Mi’kmaq members agree that Indian, band, and tribe are unacceptable, opinions vary regarding 
the use of the most appropriate terms to describe Aboriginal people.  For example, a few Maliseets would prefer to identify 
themselves as “Wolastoqewiyik” which means “people of Wolastoq”.  The Maliseet place name “Wolastoq” has been 
replaced by the early settlers to “St. John River”.  “Maliseet” is an additional term acceptable to the majority.  On the other 
hand, the term “Mi’kmaq” is becoming increasingly popular in New Brunswick rather than “Micmac”.

Aboriginal people have encouraged the use of Native, Indigenous, Aboriginal or First Nation.  “First Nation” has become 
the most popular by the majority of Maliseet and Mi’kmaq citizens.  This term was first introduced by the Assembly of First 
Nations in the mid-seventies and has gained popular approval by the Original inhabitants of “Turtle Island”.  Aboriginal 
Nations occupied their territories since time immemorial; hence they were the First Nations to evolve in what is now known 
as “Canada”.

Adopting a Terminology of Harmony and Respect in N.B. Public School Classrooms by David Perley



Wolastoqiyik & Mi’kmaq Studies: Elementary Level10

Terms such as “First Nation community”, “First 
Nation administration office”, and “First Nation 
citizens” are preferred rather than “band”, “band 
office”, and “band members”.  The former labels 
and all those preferred by Maliseet and Mi’kmaq 
people are consistent with the principles of harmony, 
respect and unity.  The willingness of teachers and 
administrators to adopt a language based on these 
precepts sends a vital message to Maliseet and 
Mi’kmaq people that educators respect the wishes 
of the Aboriginal Founding Fathers regarding self-
identification.  Furthermore, it conveys the message 
that individuals will be immersed in a safe and 
caring learning environment that allows learners to 
develop healthy self-concepts.  Finally, a positive 
learning environment discourages the use of 
language that reinforces certain myths, stereotypes 
and negative images of Aboriginal societies.

Aboriginal people have a right to self-identification as well as a right to a positive learning environment within the education 
system.  Hopefully, educators will respect their rights and take steps to ensure that all students will also adopt a language of 
harmony and respect within the classroom.  

  Language of Harmony/Disharmony
 Language of Harmony    Language of Disharmony

 First Nation     Indian
 Aboriginal, Native    Tribe
 Indigenous     Band
 Original Inhabitants    Reservation, rez
 Wolastoqewiyik, Maliseet     Uncivilized, savage, primitive, heathens
 Mi’kmaq     Injun, squaw, papoose
            

NOTE: Teachers are advised to use terms found within the Language of Harmony interchangeably when 
Aboriginal preferences for self-identification are not so clear.   Administrators may find differences in preferences 
among communities, within communities and between leaders and community members.  Communication with 
First Nation communities will help teachers to make the most appropriate choice regarding terminology.  Your 
colleagues should also be encouraged to adopt the Language of Harmony and Respect in the classrooms!



Geography
Introduction to Wolastoqey and Mi’kmaq Communities
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Geography

• The Wabanaki include the Maliseet (Wolastoqewiyik), Mi’kmaq, Penobscot, Passamaquoddy and Abenaki.  
 The term “Wabanaki” means “People of the Dawn”.  

• Traditional Wabanaki territory included what is now known as New Brunswick, Nova Scotia, Prince Edward 
 Island, Newfoundland, eastern Quebec, Maine (USA), and Vermont (USA).

Introduction to Wolastoqey and Mi’kmaq Communities
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   The following Wolastoq communities are located in New Brunswick:
 • Kapskuksis (Madawaska-Maliseet)  Established prior to 1867
 • Neqotkuk (Tobique)   Established Sept. 4, 1801
 • Wutstak (Woodstock)   Established May 22, 1851
 • Pilick (Kingsclear)   Established May 24, 1814
 • Sitansisk (St. Mary’s)   Established June 20, 1867
 • Welamakotuk (Oromocto)   Established Sept. 12, 1895

   As of December 31, 2009, population sizes for each community were:
 First Nation   Total   On   Off
 
 Neqotkuk   1,974   1,415   559
 Sitansisk   1,508   796   712
 Pilick    903   648   255
 Wutstak   854   284   570
 Welamakotuk   528   268   260
 Kapskuksis   238   129   109 
 Totals    6,005   3,540   2,465

   The following Mi’kmaq communities are located in New Brunswick: 
 • Elsipogtog (Big Cove)   Established Sept. 9, 1805
 • Buctouche    Established Nov. 1, 1810
 • Esgenoopetitj (Burnt Church)  Established Feb. 2, 1802
 • Natuaqaneg (Eel Ground)   Established 1783
 • Oppiganjig (Eel River Bar)  Established Feb. 28, 1807
 • Amlamgog (Fort Folly)   Established Dec. 24, 1969
 • Lno mnigog (Indian Island)  Established Nov. 17, 1948
 • Nepisigwitg (Pabineau)   Established Prior to 1867
 • Metepanagiag (Red Bank)   Established 1783

   As of December 31, 2009, population sizes for each community were: 
 First Nation   Total   On   Off
 
 Big Cove   2,980   2,288   692
 Buctouche   101   75   26
 Burnt Church   1,662   1,211   451
 Eel Ground   926   540   386
 Eel River Bar   628   340   288
 Fort Folly   111   29   82
 Indian Island   160   94   66
 Pabineau   239   101   138
 Red Bank   554   412   142 
 Totals    7,361   5,090   2,271
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   Geographical sizes of contemporary First Nation communities:
 • Kapskuksis (Madawaska-Maliseet)  310 hectares  766.01 acres
 • Neqotkuk (Tobique)   2,724 hectares  6,731.00 acres
 • Wutstak (Woodstock)   92.4 hectares  253.26 acres
 • Pilick (Kingsclear)   374.7 hectares  1,027.05 acres
 • Sitansisk (St. Mary’s)   132.5 hectares  363.18 acres
 • Welamakotuk (Oromocto)   27.3 hectares  74.83 acres
 • Lsipugtug (Big Cove)   1,667.3 hectares  4,570.07 acres
 • Buctouche    62.3 hectares  170.76 acres
 • Esgenoopetitj (Burnt Church)  4,405.5 hectares  12,075.5 acres
 • Natuaqaneg (Eel Ground)   2,823 hectares  7,737.8 acres
 • Oppiganjig (Eel River Bar)  572.4 hectares  1,568.95 acres
 • Amlamgog (Fort Folly)   40.6 hectares  111.28 acres
 • Lno mnigog (Indian Island)  26.4 hectares  72.36 acres
 • Nepisigwitg (Pabineau)   429.1 hectares  1,176.16 acres
 • Metepanagiag (Red Bank)   3907 hectares  10,709.1 acres
  Total     17,594.5 hectares 48,226.5 acres

Mi’kmaq communities are also located in the provinces of Quebec, Prince Edward Island, Newfoundland, 
and Nova Scotia.  In addition, a Maliseet community is located in Quebec.  Finally, Maliseet and Mi’kmaq 
communities are also located in the state of Maine.

Map of Wabanaki territory.





Historical Overview
Histories of Wolastoqi and Mi’kmaq
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Historical Overview
Background:

Maliseet and Mi’kmaq people are also known as “Wabanakis” which means “People of the Dawn”.  Our ancestors adopted 
this term because they were the first to greet the dawn within “Turtle Island” (North America).  In addition to Maliseet 
and Mi’kmaq people, the Passamaquoddies, Penobscots and Abenakis were also included in this category.  “Wabanaki 
country” included the territories presently known as Newfoundland, New Brunswick, Nova Scotia, Prince Edward Island, 
Maine, Vermont, Massachusetts and eastern Quebec.  Wabanaki nations established boundaries among member nations and 
subsequently respected the territorial integrity of each nation.  Each nation was further divided into “districts” and “regions”. 

A review of historical accounts of New Brunswick clearly indicates a predominance of the non-Native perspective in the 
“official” historical framework presented by numerous researchers.  Maliseet and Mi’kmaq people describe this framework 
as “twistory” where historical “facts” have been twisted, manipulated, and interpreted from a highly biased cultural lens.  
“Twistory” also occurs when Maliseet and Mi’kmaq perspectives are omitted from official documents, publications and 
texts.  Finally, “twistory” occurs when certain “facts” are emphasized while various writers of New Brunswick history ignore 
others.

Maliseet and Mi’kmaq writers are beginning to tell their own “stories” and challenging the views contained within the 
framework of “twistory”.  These “stories” have to be told because New Brunswick citizens have a right to Maliseet and 
Mi’kmaq perspectives on history, culture and issues such as land rights, economic development, hunting and fishing rights.  
Exposure to Maliseet and Mi’kmaq perspectives will provide a balance and hopefully enhance understanding of the Original 
Inhabitants of Wabanaki territory.  Therefore, it is critical that Aboriginal perspectives be incorporated in all institutions of 
New Brunswick society and recognized as a valid, legitimate viewpoint.

Histories of Wolastoqi and Mi’kmaq by David Perley
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This paper provides an alternative viewpoint of Maliseet and Mi’kmaq histories.  It is an overview of the historical 
development of the Original Inhabitants of Wabanaki territory.  Of course, an overview is not meant to be exhaustive; it 
only introduces general patterns and covers significant historical events from a Maliseet perspective.  It is anticipated that 
more detailed accounts of Maliseet and Mi’kmaq histories will be presented by Wabanaki writers.  In fact, several works that 
provide a detailed description of historical accounts are available today.  Dan Paul’s  “We Were Not the Savages” is one such 
account and it is highly recommended for public schools, universities and the general public. 

Timeline:   

The historical development of Maliseet and Mi’kmaq societies includes distinct periods or phases of their evolution and 
the unfolding of historical and contemporary events.  Each period has characteristics and features that are unique to the 
experiences of Maliseet and Mi’kmaq societies.  The historical timeline proposed in this paper certainly challenges the 
accepted views of the “establishment” as well as those held by your average New Brunswick citizen.  It is a timeline based on 
solid research and recognition of oral tradition as a valid and reliable source of information.  The following sections identify 
and briefly describe each period of the timeline.

Age of Independence:

The first period is the “Age of Independence” which is the time when Maliseet and Mi’kmaq societies were independent, 
sovereign nations.  From creation to contact with European immigrants, Maliseet and Mi’kmaq societies evolved into 
highly civilized nations.  Each nation had total control of its own internal affairs.  Furthermore, territorial boundaries were 
established and respected by each nation.  The two nations occupied the territories presently known as Newfoundland, New 
Brunswick, Nova Scotia, Prince Edward Island, northern Maine and eastern Quebec.
It is important to emphasize that our ancestors believed that Maliseet and Mi’kmaq people originated here on Wabanaki 
territory.  They did not accept the migration theory (Bering Strait Theory) advanced by early “scholars” who speculated that 
Aboriginal people migrated from Asia and crossed a land bridge and eventually arriving at “North America” (Bering Strait 
Theory).  Oral tradition informs us that the Wabanaki people originated here on “Turtle Island”.

During this period, Maliseet and Mi’kmaq nations had established and maintained culturally appropriate institutions of 
religion, education, economy, family, government and others designed to meet the societal needs of the Original Inhabitants 
of “Atlantic Canada”.  These institutions reflected the values, beliefs, ideals and traditions of Maliseet and Mi’kmaq societies 
and undoubtedly ensured their cultural continuity and societal stability.  They proved to be effective in assisting each nation 
to adapt and respond to the challenges posed by the natural and social environments.   

Maliseet and Mi’kmaq nations recognized and respected the territorial integrity of each by establishing boundary lines and 
ensuring strict adherence to the agreed upon territorial divisions.  The two territories were further divided into “districts”, 
“regions”, and “family hunting territories”.  Within each nation, the concept of land ownership was well defined whereby 
the notion of private property was alien to Maliseet and Mi’kmaq societies.  Ownership of land was vested in Maliseet and 
Mi’kmaq nations and the concept of communal ownership was prevalent among the Wabanaki people of Maliseet, Mi’kmaq, 
Penobscot, Passamaquoddy and Abenaki nations.

Age of Reciprocity:

The Age of Reciprocity is the early contact period between European immigrants and the Original Inhabitants of Wabanaki 
territory.  It was during this period that Maliseet and Mi’kmaq nations established reciprocal relations with the explorers 
and the settlers that followed.  The explorers required cooperation and assistance by Maliseet and Mi’kmaq people to ensure 
continued exploration of Wabanaki land.  Unfortunately, reciprocal relations were short-lived due to the emergence of greed, 
brutality, and theft practiced by the new settler society.

The cultures of Maliseet and Mi’kmaq societies emphasized the values of community spirit, sharing, reciprocity and 
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maintaining a harmonious relationship with Nature.  The cultures also promoted the concept of communal ownership of 
land and resources within each nation.  The material aspect of the cultures included a technology that allowed members of 
the two highly civilized nations to deal with their physical and social environments.  The cultures were and continue to be 
progressive, dynamic and vibrant.  They are also capable of adapting to changing conditions.
  
This period witnessed the many contributions made by our Maliseet and Mi’kmaq ancestors.  European explorers also 
identified Maliseet and Mi’kmaq people who assisted them in exploring Wabanaki territory.  Samuel de Champlain and 
Sieur de Monts in particular identified a Wolastoq Chief who accompanied the French explorers in their expedition along 
the “Atlantic” coast.  This famous Maliseet person was Chief Secondon who was one of the first Wabanakis to welcome the 
early explorers.  Champlain also reported that Chief Secondon saved him from drowning during an expedition to “Florida”. 

Although early writings of explorers, missionaries, and colonial authorities presented negative descriptions of Maliseet and 
Mi’kmaq cultures, one is also able to identify contributions made by our Maliseet and Mi’kmaq ancestors in the subsequent 
development of settler society upon Wabanaki territory.  Examples of contributions made by Maliseet and Mi’kmaq people 
include the following:

• Sustained and enhanced the fur trade that was established 
   within Wabanaki territory
• Early explorers and the settlers that followed were 
   dependent upon the Aboriginal food supply
• Early explorers adopted Maliseet and Mi’kmaq mode of 
  transportation which allowed them to continue exploration 
   of Wabanaki territory
• Knowledge of the land and skills required for survival 
   within Wabanaki country
• Wabanaki architecture adopted by early settlers e.g. winter 
   shelters
• Maliseet and Mi’kmaq languages influenced both French  
   and English languages
• Knowledge of medicines was shared with early settlers
• Wabanaki Confederacy provided a model of a democratic 
   government
• Wabanaki land for French and English settlement
• Provided labor for different economic activities of early 
   settlers 

It is clear that Maliseet and Mi’kmaq societies demonstrated 
qualities of accommodation and sharing during the early 
stages of contact period.  European explorers were able to 
continue their exploration of Wabanaki territory due to the 
generosity and kindness exhibited by my ancestors.  Thus, 
initial contacts between European and Wabanaki nations 
were based on the principles of interdependence, mutual 
influences and cooperation.  
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Age of Destruction (Pre-Confederation):

This period represents the dark side of “Atlantic” history whereby my ancestors were dangerously close to extinction because 
of the brutal, inhumane policies adopted by English colonial authorities.  Official accounts of “New Brunswick” history 
do not include any reference to the barbaric actions taken by colonial authorities against the Wabanakis.  The omission 
is understandable because their actions challenge the images of the “Founding Fathers” of “New Brunswick” as brave, 
honorable and civilized people.

During this period, Maliseet and Mi’kmaq populations experienced a significant decrease and the land-base of the Wabanakis 
diminished to a few thousand acres in “Atlantic Canada”.  Furthermore, colonial authorities adopted policies that would lead 
to the destruction of Wabanaki languages and cultures.  These policies were based on racist attitudes held by those who had 
the responsibility to deal with Wabanaki people.  They viewed Wabanaki languages and cultures as inferior and therefore had 
to be transformed. Thus, the church and state forged an alliance to force assimilation upon the Wabanakis.   

As the numbers of European immigrants increased within Maliseet and Mi’kmaq territories, the relationship between the 
highly progressive Wabanaki nations and the new settler societies deteriorated to a conflict situation.  The new relationship, 
which emerged as a result of European expansion, racism, and injustice, relegated the Maliseet and Mi’kmaq societies 
to a subordinate and peripheral position of the new settler society.  The new era of colonial relations was characterized 
by oppression, suppression, exploitation, 
subjugation, and dispossession of lands 
from the Wabanaki nations.  Maliseet and 
Mi’kmaq territories were drastically reduced 
and Wabanaki citizens were forced to live on 
“reservations” to allow European settlement 
to continue within the remaining Wabanaki 
territory.

The colonial  relat ions that  emerged 
had dire consequences for Maliseet and 
Mi’kmaq nations.  During this period, 
colonial authorities adopted policies 
and initiatives designed to remove the 
Aboriginal presence within the new settler 
society.  Policies of genocide included the 
Scalping Proclamations issued by Governors 
Shirley (1744), Cornwallis (1749), and 
Lawrence (1756).  These proclamations 
offered rewards for the scalps of Maliseet 
and Mi’kmaq men, women and children.  
Colonial authorities also adopted the 
“Scorched Earth Policy” whereby the 
English military was instructed to destroy 
the traditional food supply of my ancestors.  
The military was also instructed to distribute 
blankets infected with smallpox among 
Wabanaki people.  As a result, many of my 
ancestors died due to starvation, disease and 
rewards offered for Wabanaki scalps.

L a n d  w a s  r e q u i r e d  f o r  c o n t i n u e d 
advancement of European settlement that 
ultimately resulted in a reduced land base 
for Wabanaki nations.  As the land-base was 
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shrinking due to illegal encroachments by European squatters, Wabanaki leaders of the day struggled to protect Aboriginal 
title to Wabanaki land.  They were determined to put a halt to the continued theft and abuse of their traditional lands.  Land 
loss threatened not only the very survival of Wabanaki people but also their cultural traditions due to their special relationship 
with “Mother Earth”.  For the Wabanakis, “Mother Earth” provided all of the “gifts” required for daily living.  These “gifts” 
included food, materials for Wabanaki houses, medicines, and resources for a culturally-based technology.   Thus, my 
ancestors stressed the importance of maintaining a relationship with “Mother Earth” based on the principles of harmony, 
respect and ecological balance.  Our Wabanaki leaders were also concerned that if land rights issues were not addressed, 
future generations would not have the benefits of traditional Wabanaki lands.  

Wolastoq land rights advocates included Sakom Francis Tomas, Pierre Thomas, Francis Joseph, and Ambroise St. Aubon.  
For the Mi’kmaq, Chief Joseph Malli, Francis La Bobe, Chief Mesamoet, and Chief Jean Baptiste Cope were actively 
involved in the protection of land rights for their people.  Of course, our leaders probably had Wolastoq and Mi’kmaq names 
but early explorers and colonial authorities were not able to pronounce or spell their Wabanaki names and therefore gave 
them French or English names.  This was consistent with the policy of assimilation imposed upon Wolastoq and Mi’kmaq 
people.  Their right to self-identification was forcibly removed from our ancestor’s as well as succeeding generations.

The shrinking land base for the Wabanakis had a negative impact on lifestyles, subsistence activities and cultural patterns.  
Traditional hunting and fishing territories 
were no longer accessible to Wolastoq 
and  Mi’kmaq people  and  therefore 
caused a major shortage in their food 
supply.   In response to the situation, our 
Wabanaki ancestors decided to protect 
the remaining Wabanaki lands that had 
not been encroached upon by the new 
settler society.   Furthermore, they had the 
foresight to protect the rights of Wabanaki 
people to hunt, fish, trade, and harvesting 
of resources.  They wanted to ensure that 
future generations would be able to exercise 
their rights as the original inhabitants of 
Wabanaki land.  Thus, our ancestors agreed 
to sign Peace and Friendship Treaties with 
the British Crown. 

As a Wolastoqew, I am grateful that our 
ancestors had the foresight to protect our 
Aboriginal rights.  Our treaty rights are 
further protected in section 35 of the Canada 
Act (Constitution) of 1983.  

The highest court of the land also recognizes 
the treaty rights of Wolastoq and Mi’kmaq 
people.  Furthermore, international tribunals 
have issued declarations recognizing the 
rights of Aboriginal/Indigenous people 
throughout the world.  Canada is a signatory 
to the majority of these declarations thereby 
requiring the Canadian government to 
give international recognition to the rights 
of all Indigenous people, including the 
Wolastoqewiyik and Mi’kmaq of Atlantic 
Canada.
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Age of Destruction (Post Confederation):

Following Confederation, Maliseet and Mi’kmaq people 
continued to experience an assault on their languages, 
cultures and traditions.  The federal government adopted 
a policy of assimilation that required Wolastoqewiyik and 
Mi’kmaq to reject their languages, traditions and cultures 
and eventually forcing them to accept a European lifestyle.  
The Department of Indian Affairs was established in 1876 to 
ensure success in achieving the goal of assimilation imposed 
upon Aboriginal people across the country.  The department 
subsequently recruited the services of religious groups 
to assist them in their efforts to assimilate the Original 
Inhabitants of “Canada”.

The new partners of the assimilation initiative initially 
established residential schools to achieve their objectives 
and subsequently followed up with the “Indian Day School” 
program.  Both initiatives were designed to attack Aboriginal 
cultures, languages, spirituality, and lifestyles.  The federal 
government also passed legislation that made it illegal for 
Aboriginal people to practice their traditional ceremonies.  
In essence, the core of each Aboriginal culture was under 
a vicious attack by those who held the racist attitude that 
Native people were “savage, barbarous, heathen people”.

In addition to the policy of assimilation, both Wolastoq and 
Mi’kmaq people also experienced exclusion, discrimination 
and segregation within the new settler society.  In “Atlantic 
Canada”, Wolastoq and Mi’kmaq people were excluded 
from the primary industries established by European settlers.  
They were forced to live in “reservations” and certainly not 
allowed to participate in the forestry, fisheries, mining and 
agricultural activities of New Brunswick.  Exclusionary 
practices have also been evident within the political system 
of this province. The history of the provincial legislation 
includes only English and French representatives.  Wolastoqi 
and Mi’kmaq representation in the provincial legislature has 
not been permitted or encouraged by the political leaders of 
this province.  Our voices are absent within the legislative 
assembly of “representatives” in New Brunswick. 

As a result of exclusionary practices, Wolastoq and 
Mi’kmaq people experienced extreme poverty during 
this period.  In comparison with the general population of 
New Brunswick, Wolastoqi and Mi’kmaq people continue 
have the highest unemployment rate, lowest income level, 
highest incarceration rate, highest dropout rate, and lowest 
educational attainment.  These conditions are a reflection of 
the peripheral status occupied by Wolastoq and Mi’kmaq 
people within the province.  Employment opportunities 
were scarce within First Nation communities.  Furthermore, 
Maliseet and Mi’kmaq people were unable to find work 

outside First Nation communities due to barriers such as 
discrimination and racism prevalent within the non-Native 
economy.  A few Maliseet and Mi’kmaq members were able 
to overcome these barriers but these were usually short-term, 
temporary opportunities.  

It was during this period that Canada finally allowed 
Aboriginal people to become citizens.  Prior to June 7, 1956, 
Aboriginal people were not considered to be citizens of 
this country.  They were defined by parliament as “Wards 
of the Crown” meaning that they were “children” of the 
federal government.  The Department of Indian Affairs was 
established to assume the role of “parent” to the Aboriginal 
“children” of the federal government.  This Department 
was established in accordance with the Indian Act passed 
by parliament.  The Indian Act is highly paternalistic and 
controls every aspect of Aboriginal life.  It is also a primary 
tool for assimilation of Aboriginal people into mainstream 
society.

The granting of citizenship to Aboriginal people did not 
immediately translate into acquisition of voting rights for the 
Original Inhabitants of “Turtle Island”.  Parliament finally 
allowed Aboriginal people to vote in federal elections on 
March 31, 1960.  Prior to this date, parliament held the view 
that Aboriginal people were too “child-like” and therefore 
did not have the “mental capacity” to make informed 
decisions.  Their status as “wards of the crown” prevented 
the extension of full citizenship rights to Aboriginal people 
across the country.

Age of Healing and Revival:

The Age of Destruction (Pre and Post-Confederation) has 
resulted in major cultural, social, political and economic 
damage to Wolastoqi and Mi’kmaq communities.  We are 
culturally wounded and the exclusion policies of the public 
and private sectors have contributed to the underdevelopment 
of First Nation communities.   Our ancestral languages are 
in danger of extinction and the majority of our members no 
longer practice our cultural traditions.  Assimilation policies 
of colonial and Canadian governments severed all ties to the 
teachings of our ancestors.  

It is my view that Wolastoq and Mi’kmaq societies are 
gradually entering the Age of Healing and Revival.  Recent 
developments within First Nation communities reveal a 
desire by the majority of members to revitalize Wolastoqi 
and Mi’kmaq languages and cultures.  First Nation 
communities recognize and acknowledge the role of cultural 
teachings in addressing social, economic and political issues 
facing their communities.  They view our ancestral teachings 
as “medicine” for the cultural healing of their communities.
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Revival of language and culture is critical to ensure positive development of Wolastoqi and Mi’kmaq communities.  Revival 
of ancestral teachings will instill cultural pride and thereby develop healthy self-concepts among community members.  More 
of our members are also familiar with the histories of Wolastoqi and Mi’kmaq societies.  We have pride in our ancestors’ 
contributions in the history of “Atlantic Canada”, formerly Wabanaki territory.  We are indebted to our leaders of early 
contact period because they had the insight to protect our rights (e.g. hunting, fishing, commercial, land).  Finally, we will 
always remember our ancestors who suffered in the brutal hands of English colonial authorities. 

The Age of Healing and Revival is a period whereby Wolastoqi and Mi’kmaq identities are re-established and serve as a 
source of strength for our current and future generations.  It is a period of recognition, acknowledgement and action that will 
lead to a measure of freedom from federal (Department of Indian Affairs) control.  The Supreme Court of Canada has ruled in 
favor of Aboriginal Rights.  More specifically, the highest court of the land recognizes Aboriginal title to traditional territories 
and the Donald Marshall case recognizes our hunting, fishing, and commercial rights.  It is now our responsibility to ensure 
that these rights are protected for the Seventh Generation.

First Nation communities have taken action to transfer control from the Department of Indian Affairs to the local 
governments and their administrations.  They now deliver programs and services to community members previously 
administered by federal officials.  Unfortunately, their role in program development and implementation is limited within 
this model.  Department of Indian Affairs develops program guidelines and First Nations merely administer their programs 
and services.  In essence, they are agents of the federal Department and control remains within the hands of the Minister of 
Indian Affairs.

Dissatisfaction with the “transfer model” has resulted in the majority of First Nation leaders and community members 
to pursue a goal of “Self-Determination” or “Self-Government”.  First Nations desire a “government to government” 
relationship similar to the federal-provincial framework.  They are not municipalities and they certainly reject any notion 
that imposes provincial jurisdiction within First Nation communities.  They have proposed a government that has legislative, 
executive and judicial powers.  They want real government powers, not delegated authority from a federal minister.
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While a majority of First Nations has expressed a desire to pursue a goal of Self-Determination within a federal framework, 
a number of community members reject this option.  These members have adopted a goal of complete separation from the 
Canadian state. They argue that the Original Inhabitants of “Turtle Island” are sovereign nations and therefore should not 
submit to federal and provincial jurisdictions.  They encourage community members to reaffirm their nationhood and to have 
this status recognized in the international arena.

A movement towards strong nationalistic sentiments within Wolastoqi and Mi’kmaq societies has been hindered by federal 
policies, programs and services.  For example, Wolastoqi members tend to view themselves as members of particular 
“bands” rather than members of a larger “Wolastoqey Nation”.  For some, their membership to a First Nation “band” is 
stronger than their membership to “Wolastoqey Nation”.  Colonial governments and subsequently the Canadian government 
have been successful in causing divisions among Wolastoqi members based on specific community membership.  These 
governments adopted the “reservation system” (i.e. bands) and forced Wolastoqi members to reside in one of six Wolastoqey 
“reservations” located in New Brunswick.

I believe that the Age of Healing and Revival will meet the challenge of reviving nationalistic feelings among members of 
Wolastoqi and Mi’kmaq societies.  Eventually, our younger generations will draw upon the strength of language, culture and 
ancestral teachings as they struggle with identity and feelings of isolation, alienation and rejection.  Given the appropriate 
cultural tools, our younger generations will look beyond “band” boundaries and ultimately embrace the concept of 
Wolastoqey and Mi’kmaq nations.  Furthermore, they will remember they are Wabanakis and for some they will be reminded 
they are members of certain clans.  We will witness a re-emergence of traditional identity as more members acquire their 
ancestral language, practice cultural traditions and adopt traditional worldviews.

The Age of Healing and Revival holds promise for our current and future generations of Wolastoqi and Mi’kmaq societies.  A 
strong cultural foundation will be re-established within each community.  Control of internal affairs will be transferred back 
to First Nations and members will continue the work of our ancestors who adopted measures to ensure that future generations 
will always have their Aboriginal Rights protected.  Our new “Warriors” will be well educated and at the same time remain 
committed to the teachings of our ancestors.  They will be speakers of their mother tongue; they will practice the traditions of 
our ancestors; they will perform ceremonies; and they will give priority to the needs of the community rather than their own.



Circle of Learning
Teachings from the Four Directions
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Circle of Learning

The concept “Circle of Learning” is adopted as a framework for organizing learning experiences designed to promote 
traditional Wolastoqey/Mi’kmaq knowledge, worldviews, traditions, ceremonies, histories, and teachings.  It is a concept that 
embraces holistic learning whereby the four aspects of personal development (social, emotional, physical and spiritual) are 
addressed.  The concept also instills within individuals the desire to be engaged in life-long learning.  In addition, the “Circle 
of Learning” promotes the principles of respect, sharing, harmony, balance, equality and interdependence.    Finally, learning 
experiences and the teaching of cultural topics are highly integrated which is consistent with the belief that all of creation is 
connected and therefore interdependent.

Teachings from the Four Directions

The primary purpose of the Circle of Learning framework is to help learners connect with all of creation.  Learning 
experiences are designed to help students connect with the social, physical and spiritual realms.  As they connect with the 
three realms, positive relationships are established and nurtured within the Circle.  These relationships are based on the 
principles of respect and harmony.  Learners embrace the principle of respect for all of Creation including their interactions 
with others in our social environments.  This creates a web of harmonious relationships as the students continue their journey 
along the Circle of Learning paradigm.

The Circle of Learning establishes a safe and respectful learning environment that helps each student to develop a healthy 
self-concept and a positive self-esteem.  This is accomplished by promoting ancestral languages, worldviews, traditions, and 
teachings.  Traditional Wolastoqey and Mi’kmaq knowledge systems are recognized and promoted within the classrooms.  
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All learning experiences derive from ancestral worldviews, traditions, values and teachings.  Within this framework, it is 
recognized that Wolastoqey and Mi’kmaq languages reflect the worldviews and value systems of each community.  The 
ultimate aim is to establish a strong cultural foundation within each individual learner. 

Learning experiences emanating from the Circle of Learning instills within individuals a sense of pride, self-worth, self-
esteem, and belonging.   Learners are culturally grounded and this leads to enhanced academic performance.  Through 
Wolastoqey and Mi’kmaq cultures, students acquire academic skills in all subject areas.  Wolastoqey and Mi’kmaq 
cultures provide the foundation for learning experiences designed to assist students acquire the skills targeted in all 
subject areas of the public school curriculum.   Thus, it is important to incorporate Wolastoqey and Mi’kmaq perspectives, 
knowledge systems, worldviews, and traditions into the provincial curriculum at all levels of the education system.  The 
Circle of Learning ensures that Wolastoqey and Mi’kmaq content are indeed incorporated into the public school system.

The Circle of Learning is a culturally-based educational framework.  It is based on both Mi’kmaq and Wolastoqey 
knowledge systems, languages, cultures, worldviews, traditions and teachings.  It is a framework that benefits all students 
of the public school system.  It helps Wolastoqey and Mi’kmaq students to be culturally grounded while at the same time 
it helps non-Native students to be well informed about Wolastoqey and Mi’kmaq cultures, languages, histories, traditions, 
and conditions.  It establishes a learning environment based on mutual respect, understanding, and appreciation among 
students.   Our Elder scholars agree that the Circle of Learning will enhance the provincial education system.

Sacred Fire and Sacred Pipe
Long ago, Koluskap held a council with the Wabanakis.  He asked everyone to sit in a circle so that he may share his 
teachings.  Koluskap began the council by lighting a Sacred Fire and smoking his Sacred Pipe.  

Koluskap began his teachings:

“Brothers and sisters, I always begin my Sacred Council Teachings by lighting a Sacred Fire and smoking a Sacred 
Pipe.  Our Sacred Fire invites ancestors to the gathering so they can guide us in our journey of life.   Like our 
Grandfather Sun, the Sacred Fire provides us with warmth, affection, kindness and generosity.  The Sacred Fire 
warms our hearts so that we may feel compassion and love for others and for all of Creation.  The Sacred Fire ignites 
truth, honesty, and wisdom within us and removes feelings of anger, resentment, and hatred from our councils and 
gatherings.  Offerings are made to the Sacred Fire to give gratitude for each day of our Earth Walk.  

Brothers and sisters, I smoke my Sacred Pipe to honor all of Creation.  I smoke my Sacred Pipe to honor everyone 
within the circle and to remind everyone that we should always speak with truth and honesty.  The Sacred Pipe will 
give us an open mind and a good heart.  Your words will come from a compassionate and caring heart.  The words 
that we use in council will be respectful and our discussions will lead to unity and harmony.  The Sacred Pipe reminds 
us that we are one with all of Creation.  Let us carry these teachings as long as the sun shines, the grass grow, the trees 
stand, and rivers flow. 

My brothers and sisters of Wolastoqey and Mi’kmaq nations, thank you for listening.  Remember these teachings 
and pass them on to your children and grandchildren.  Instruct them to pass on these teachings to their children and 
grandchildren as well.  These teachings will remain with you forever.  I must leave for now but I will be back to share 
more teachings with you.  We will have another council when I return from the Sacred Lodge.  All My Relations!”

Once again, Koluskap ended the council by asking everyone in the circle to offer red willow tobacco to the Sacred Fire.  
He reminded the people that the offering was made to give thanks for Koluskap’s teachings.  By now, all Wabanakis knew 
that the smoke from the Sacred Fire sends a message to our Creator that the teachings will always guide their actions.

Psiw Ntulnapemok
         (All My Relations)
         Dave Perley and Imelda Perley
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Circle of Learning

Eastern teachings come during the spring or child stage of life.  The lesson of the child 
is to bridge the recent spiritual dimension with the new physical dimension.  This is 
time to give thanks for all of Creation, for the four elements (water, air, fire and earth).

Eastern Teachings

Southern Teachings
Southern teachings come during the summer or youth stage of life.  The lesson of 
youth is to find balance and calm in the midst of change.  Southern teachings also 
centre on the heart through kindness and compassion for others and all of Creation.

Western Teachings
Western teachings come during the autumn or adult stage of life.  The gifts of maturity 
and self-reflection are nurtured during this time.  The gift of maturity allows one to 
strive for balance in mind, body, and spirit.

Northern Teachings
Northern teachings come during the winter or Elder stage of life. The knowledge 
gained through a lifetime of experience form a body of wisdom to be shared with 
those in earlier stages of life.  We honor our Elders because of their wisdom and deep 
understanding of ceremonies and teachings from the four winds.
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Circle of Learning

Eastern teachings come during the spring or child stage of life.  The lesson 
of the child is to bridge the recent spiritual dimension with the new physical 
dimension.  This is time to give thanks for all of Creation, for the four elements 
(water, air, fire and earth).

Wolastoqiyik
Long ago, Koluskap held a council with all Wolastoqiyik.  He asked everyone 
to sit in a circle so that he may share his teachings.  As in all councils he held 
before, Koluskap began the council by lighting a Sacred Fire and smoking a 
Sacred Pipe. 

Koluskap began his teachings:

“Brothers and sisters of the Wolastoqey nation, our Creator has sent me to teach you about pride, honor and respect.  
The message from our Creator is that you should be proud of your Wolastoqey ancestry.  Our Creator has given 
you the sacred gifts of language, traditions, and way of life.  Honor your gifts and pass them on to your children 
and grandchildren.  Honor your gifts so that they will live within your hearts and that they will remain with all 
Wolastoqiyik forever.

Brothers and sisters, when you gather for council or a feast, or any other event, introduce yourselves in this manner;

I am Skicin (Earth Walker)
I am of the Wabanaki (People of the Dawnland)
I am Wolastoqew (People of Wolastoq)

You will also let others know which village and clan you belong to.  The name given to you by your parents will be 
last to mention.  In ceremonies, you will use your spirit name so that Creator will know your spirit and welcome your 
spirit to his Sacred Lodge.

Remember always that you are Wolastoqew because Creator has placed you on the land next to Wolastoq.  Your 
homeland will be called Wolastukuk.  You are Wolastoqew because you speak the language of the river and the land 
next to Wolastoq.  You are Wolastoqew because of your songs, dances, and stories.  You are Wolastoqew because of 
your ceremonies and your traditions.

My brothers and sisters of the Wolastoqey nation, thank you for listening.  Remember these teachings and pass them 
on to your children and grandchildren.  Instruct them to pass on these teachings to their children and grandchildren as 
well.  These teachings will remain with you forever.  I must leave for now but I will be back to share more teachings 
with you.  We will have another council when I return from the Sacred Lodge.  All My Relations!”

Once again, Koluskap ended the council by asking everyone in the circle to offer red willow tobacco to the Sacred Fire.  He 
reminded the people that the offering was made to give thanks for Koluskap’s teachings.  By now, all Wolastoqiyik knew that 
the smoke from the Sacred Fire sends a message to our Creator that the teachings will always guide them in their actions.

Psiw Ntulnapemok
         (All My Relations)
         Dave Perley and Imelda Perley

Eastern Teachings
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Welcome to Koluskap’s Sacred Council Fire
Long ago, Koluskap, Great Spirit’s helper, gathered all Wolastoqiyik around his Sacred Council Fire.   He asked the Clan 
leaders to light their Sacred Pipes and the Clan Mothers to bless the Sacred Gathering with Sacred Chants.  In this way, his 
teachings would be honored before they were carried by the Grandfathers and the Grandmothers of the Wolastoqey nation.  
Koluskap held many Sacred Council Fires.  

One of them is as follows:

“Grandmothers, Grandfathers of the Wabanaki people, always remember that you are a gift from our Earth Mother, you 
will be known as Earth walkers (Skicinuwok).   Teach your children to carry with confidence that Grandfather Sun will 
provide warmth and medicines to your people.  Your brothers and sisters will be known as the People of the Dawnland 
(Wabanoag). 

Teach your children to carry with pride their identity and language as descendants of the people of the beautiful 
and bountiful river (Wolastoq) .   Teach your children to carry with honor that they belong to a beautiful Nation and 
Wolastoqey community.  

Teach your children to carry with love their clan names from their grandparents.  Teach your children to carry with 
respect their physical names gifted by their parents. Teach your children to carry with wisdom their spirit names which 
will be known by Creator and all of Creation.  Teach your children to carry honesty and truth as long as the sun shines, 
the grass grows, the trees stand and the rivers flow”.

My brothers and sisters of the Wolastoqey nation, thank you for listening.  Remember these teachings and pass them on 
to your children and grandchildren.  Instruct them to pass on these teachings to their children and grandchildren as well.  
These teachings will remain with you forever.  I must leave for now but I will be back to share more teachings with you.  
We will have another council when I return from the Sacred Lodge.  All My Relations!”

Once again, Koluskap ended the council by asking everyone in the circle to offer red willow tobacco to the Sacred Fire.  He 
reminded the people that the offering was made to give thanks for Koluskap’s teachings.  By now, all Wolastoqiyik knew that 
the smoke from the Sacred Fire sends a message to our Creator that the teachings will always guide them in their actions.

Psiw Ntulnapemok
         (All My Relations)
         Dave Perley and Imelda Perley
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Mi’kmaq
Gluskap travelled to the land of the Mi’kmaq and held council with the people.  Gluskap lit the Sacred Pipe and shared the 
smoke with his people. After everyone sat in a circle to hear his teachings, Gluskap reminded the people that the Sacred 
Pipe brings truth and honesty to the council and that everyone will speak from the heart.  The Sacred Pipe also reminds the 
Mi’kmaq that Gluskap’s teachings came from our Creator.  

Gluskap then began his teachings:

“Brothers and sisters of the Mi’kmaq nation, our Creator has sent me to teach you about pride, honor and respect.  
Honor your language, traditions and way of life because they are sacred gifts from our Creator.  Pass on these beautiful 
gifts to your children, grandchildren and all the generations not yet born.  Let these gifts grow within your hearts so that 
they may remain with all Mi’kmaq forever.

Brothers and sisters, when you gather for council, feast, and special events, introduce yourselves in this manner:

I am N’nu (The Human People)
I am of the Wabanaki – “wejgwabaniaqewaq” (People of the Dawnland)
I am a Mi’kmaw of the Mi’kmaq (People of the Red Earth)

You will also let others know which village and clan you belong to.  The name given to you by your parents will be 
last to mention.  In ceremonies and prayer, you will use your spirit name so that the Creator and the spirit council will 
welcome you into his Sacred Lodge.

Remember always that you are Mi’kmaq.  Be proud of your heritage and culture.  Your homeland and territory of your 
nation will be called Mi’kma’ki.  Respect everything that is part of your environment and you must co-exist in harmony 
with all living creatures from the tiniest to the largest, and you must survive in the most natural way. 

You represent earth in the four elements; therefore you must take care of Mother Earth and learn all her teachings.  
You are Mi’kmaq because of your beautiful language, given by our Creator.  You are Mi’kmaq because of your songs, 
dances, and stories.  You are Mi’kmaq because of your sacred ceremonies, traditions, customs and values. Share these 
with respect and honor.

My brothers and sisters of the Mi’kmaq nation, thank you for listening.  Remember these teachings and pass them on to 
your children and grandchildren.  Instruct them to pass on these teachings to their children and grandchildren as well.  
These teachings will remain with you forever.  I must leave for now but I will be back to share more teachings with you.  
We will have another council when I return from the Sacred Lodge.  

Once again, Gluskap ended the council by asking everyone in the circle to offer red willow tobacco to the Sacred Fire.  He 
reminded the people that the offering was made to give thanks for Gluskap’s teachings.  Gluskap also reminded them that 
tobacco must always be offered to Elders for their knowledge and advice.   By now, all Mi’kmaq knew that the smoke 
from the Sacred Fire made by the tobacco sends a message to our Creator that the teachings will always guide them in their 
actions.

M’sit Nogamaq
(All My Relations)

George Paul and David Perley
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Circle of Learning

Southern teachings come during the summer or youth stage of life.  
The lesson of youth is to find balance and calm in the midst of change.  
Southern teachings also centre on the heart through kindness and 
compassion for others and all of Creation.

Sacred Drums
Long ago, Koluskap held a council with all Wolastoqiyik and Mi’kmaq.  
He asked everyone to sit in a circle so that he may share his teachings.  
Koluskap began his council by lighting a Sacred Fire and smoking his 
Sacred Pipe. 

Koluskap began his teachings:

“Brothers and sisters, always remember that the Sacred Drum is a gift from Creation.   She is gifted to us by the Standing 
Ones known as the Tree People.  The cedar and ash trees will provide the rims for your Sacred Drums.  Give gratitude 
for all the materials needed to make Sacred Drums.  Give gratitude to the moose clan, deer clan, and caribou clan 
because they will always sacrifice their lives to provide hides for your drums.

All Sacred Drums are blessed with ceremony to awaken their spirits before they are used for the first time.  In this way, 
you honor the spirit of generosity from the Standing Ones and the Four-Leggeds.  Your Sacred Drums will remind you 
of the first sounds of Creation.  It is the heartbeat of our grandmothers, mothers and our Earth Mother.  These sounds of 
Creation teach us about the rhythm of life and most importantly the rhythm of love.  

Brothers and sisters, use your Sacred Drums for healing.  They are healers for individuals, families, communities and 
nations.  Use them when you sing your healing songs and chants.  Use them to call upon the healing powers of the 
Medicine people.  Use them to call upon the ancestors.  Use them in ceremonies and celebrations of life.   

My brothers and sisters of Wolastoqey and Mi’kmaq nations, thank you for listening.  Remember these teachings 
and pass them on to your children and grandchildren.  Instruct them to pass on these teachings to their children and 
grandchildren as well.  These teachings will remain with you forever.  I must leave for now but I will be back to share 
more teachings with you.  We will have another council when I return from the Sacred Lodge.  All My Relations!”

Once again, Koluskap ended the council by asking everyone in the circle to offer red willow tobacco to the Sacred Fire.  
He reminded the people that the offering was made to give thanks for Koluskap’s teachings.  By now, all Wolastoqiyik and 
Mi’kmaq knew that the smoke from the Sacred Fire sends a message to our Creator that the teachings will always guide their 
actions.

Psiw Ntulnapemok
         (All My Relations)
         Dave Perley and Imelda Perley

Southern Teachings
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Circle of Learning

Western teachings come during the autumn or adult stage of life.  The gifts 
of maturity and self-reflection are nurtured during this time.  The gift of 
maturity allows one to strive for balance in mind, body, and spirit.

 “All My Relations”
In the beginning, Creator made the stars, moon, sun, clouds, and thunder 
beings.  Creator also made Mother Earth and upon Mother Earth Creator 
placed many gifts such as trees, streams, rivers, oceans, mountains, plants, 
and stones.  Creator then made the four-leggeds such the moose, deer, bear, 
wolf, fox, and all of the other animals found in the forest.  Creator made the 
winged-people such as the eagle, crow, robin, butterflies and the sparrow.  

Creator made the water-people such as the salmon, trout, whale, and dolphins.  Creator placed the water-people in rivers, 
streams, lakes and oceans.  Creator made the plant people such as sweetgrass, sage, red willow tobacco, cedar, and many 
more.

Creator then decided to make the Wabanaki people.  The word “Wabanaki” means “people of the dawn”.  The Wabanaki 
people include the Wolastoqewiyik, Mi’kmaq, Penobscot, and Passamaquoddy.  The Wabanakis wondered why they were 
placed on Mother Earth and so our Creator decided to send Koluskap to teach them.  Koluskap gathered the Wabanaki people 
and held a council.  Everyone was asked to sit in a circle and Koluskap began the council by lighting a Sacred Fire and 
smoking a Sacred Pipe.  Koluskap then began his teachings:

“Brothers and sisters, our Creator has sent me to teach you the sacred ways of the red road.  If you follow this road, 
it will take you to the Sacred Lodge of our Creator.  First, you will always honor our Creator and give thanks for the 
many gifts that our Creator has placed on Mother Earth.  You will also honor your Elders because they have wisdom and 
knowledge that everyone will need.  Their wisdom will guide you and help you to remain on the red road.

You will honor creation by saying “All My Relations”.  This will remind you that you are related to the four-leggeds, 
winged people, water people, tree people, plant people and all of creation.  Because they are your relations, you will 
respect them, honor them, value them and learn from them.  They have lessons to pass on to you.  Your mind must be 
open to their messages.  Your heart must be filled with love and compassion for all of creation.

When you look up to the sky during the day, you will see Father Sun.  In the evening, you will see Grandmother Moon as 
well as the stars who are your ancestors.  Look to the sky each day and each evening and say “All My Relations”.  Look 
to the mountains, rivers, streams, brooks, and say “All My Relations”.  Look to the forest and say “All My Relations” 
because it is the home of the four-leggeds, winged people and plant people. 
My brothers and sisters, thank you for listening.  Remember these teachings and pass them on to your children and 
grandchildren.  Instruct them to pass these teachings on to their children and grand-children as well.  These teachings 
will remain with you forever.  I must leave for now but I will be back to share more teachings with you.  We will have 
another council when I return from the Sacred Lodge.  All My Relations!”

Koluskap ended the council by asking everyone in the circle to offer red willow tobacco to the Sacred Fire.  This offering was 
made to give thanks for Koluskap’s teachings.  The smoke from the Sacred Fire also sends a message to our Creator that the 
teachings will always guide them in their actions.

Psiw Ntulnapemok
         (All My Relations)
         Dave Perley and Imelda Perley

Western Teachings
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Koluskap’s Teachings of Harmony
A long time ago, a long, long time ago, Koluskap was travelling upon Mother Earth as a teacher of the Wabanakis.  He was 
also responsible for the four-leggeds, the winged ones, the ones who live in the water and the ones who crawl upon the Earth.  
Koluskap was mentor to all who inhabited Mother Earth.  His wisdom was honored by all of Creation.  His instructions to the 
animals were to respect and care for the two-leggeds.  

He told them:

“Help the Wabanakis, feed them, clothe them and provide shelter for them so that they will have a good life.  This is how 
Koluskap wanted things to be and that is how it is today.

All of the creatures were generous to the Wabanakis.  They gave their lives so that the people could eat and have shelter.  
The Wabanakis would pay homage before their hunt; they offered tobacco to the animal spirits for their generosity.  They 
respected the animals by utilizing all that was offered; their skin, their meat, their bones, their fur, their feathers and their 
teeth. The Wabanakis knew that they could not survive without the animals.  Wherever the people travelled, the animals 
would provide for them.

When the tree people witnessed the generosity of the animals, they too were willing to help the Wabanakis with gifts 
that will help them to survive.  For example, the birch tree said “I will give myself to them for their shelters, canoes, and 
utensils”.  The maple tree said “I will give them maple syrup to sweeten their food”.  The cedar tree said “they can use 
me for the rims of their drums and my bark for medicine”. 

The tree people and the animals continue to provide for the Wabanakis.  As long as Koluskap was here on Mother Earth, 
harmony within Creation was maintained.  Today, his teachings continue to be practiced by traditional Elders and the 
Wabanakis are reminded to give thanks for the gifts of Creation each day.  It is the responsibility of each generation to carry 
on the teachings of Koluskap for the ones who are not born yet.  Today we acknowledge Koluskap’s teaching of Harmony 
within Creation when we proudly say “All My Relations”.

Psiw Ntulnapemok
         (All My Relations)
         Dave Perley and Imelda Perley
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Circle of Learning

Northern teachings come during the winter or Elder stage of life. The 
knowledge gained through a lifetime of experience form a body of 
wisdom to be shared with those in earlier stages of life.  We honor our 
Elders because of their wisdom and deep understanding of ceremonies and 
teachings from the four winds.

Eagle Feather
Long ago, Koluskap held a council with all Wolastoqiyik and Mi’kmaq.  
He asked everyone to sit in a circle so that he may share his teachings.  
Koluskap began his council by lighting a Sacred Fire and smoking his 
Sacred Pipe.  

Koluskap began his teachings:

“Brothers and sisters, I want to share with you the teachings of the Sacred Eagle Feather.  Remember always that Sacred 
Eagle Feather represents truth, wisdom, honesty, balance, and vision.  Sacred Eagle Feather will help you to speak from 
the heart when you share your thoughts, feelings, and knowledge.  Sacred Eagle Feather will help you to speak with truth 
and honesty.  Sacred Eagle Feather will help you to respect others who share in council or gatherings among community 
members.  Sacred Eagle Feather will bring wisdom to all who listen.

Brothers and sisters, remember that an Eagle Feather is earned through good deeds.  Good deeds come from a 
compassionate and caring heart.  Elders will notice your good deeds and they will honor you by gifting you with an 
Eagle Feather.  Use your Sacred Eagle Feather in all ceremonies because our Creator will know that you have a good 
heart, mind and spirit.  Carry your Sacred Eagle Feather with the gift of humility.  The Sacred Eagle Feather is a gift to 
be cherished, respected and valued.

My brothers and sisters of Wolastoqey and Mi’kmaq nations, thank you for listening.  Remember these teachings 
and pass them on to your children and grandchildren.  Instruct them to pass on these teachings to their children and 
grandchildren as well.  These teachings will remain with you forever.  I must leave for now but I will be back to share 
more teachings with you.  We will have another council when I return from the Sacred Lodge.  All My Relations!”

Once again, Koluskap ended the council by asking everyone in the circle to offer red willow tobacco to the Sacred Fire.  
He reminded the people that the offering was made to give thanks for Koluskap’s teachings.  By now, all Wolastoqiyik and 
Mi’kmaq knew that the smoke from the Sacred Fire sends a message to our Creator that the teachings will always guide their 
actions and decisions.

Psiw Ntulnapemok
         (All My Relations)
         Dave Perley and Imelda Perley

Northern Teachings





Language
Wolastoq and Mi’kmaq Language Journey
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Language
Wolastoq and Mi’kmaq Language Journey

  Wolastoq Language (Maliseet)
“Language carries within it the spirit, culture, history and philosophy of a people. It is the principle means by 
which culture is preserved and transmitted from one generation to another”.

Tan kahk olu kil?...........................................How are you?

Mec ote pesqon, kil lu?...................................I am fine; and you?

Tan kahk olu kil ntus?....................................How are you, young girl?

Tan kahk olu kil nqoss?...................................How are you, young boy?

Eci peqinaqsiyin!...........................................Good to see you again!

Woliwon!.....................................................Thank you!

Mecopal.......................................................Please

Apc oc knomiyul...........................................I will see you again

Apc oc knomiyul ntus ....................................I will see you again young girl

Apc oc knomiyul nqoss..................................I will see you again young boy

Apc oc........................................................See you

Keq ktoliwis?...............................................What is your name?

Kwoli kiseht ntus!.........................................You did great young girl!

Kwoli kiseht nqoss!.......................................You did great young boy!

Psiw ote kwoli kisehtuhtihpa!..........................All of you did great!

Wolastoq refers to the beautiful river renamed St.John River and Wolastoqewiyik are the People of the River.  “Maliseet” 
derives from our neighbours the Mi’kmaq who were describing the manner of our speech. In the Mi’kmaq language, the 
word “Maliseet” means lazy speakers or  slow speakers in comparison  to their speech pattern.  An Ojibway Elder upon 
hearing Maliseet for the first time articulated  “The Maliseet language flows gently like a river, the speakers must live near 
a river.”

Culturally, Maliseet speakers do not greet each other with “good morning”, “good afternoon” or “good evening” because 
each day is acknowledged as a gift from the Creator therefore each day is “good”.  Instead a speaker will say “tan kahk olu 
kil?” (how is your spirit/ how are you?).  The response “Mec ote  pesqon” (I am one with Creation/ I am still the same spirit) 
reflects a cultural pattern which  recogonizes the  principles of  unity, harmony and balance.
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Language
Wolastoq and Mi’kmaq Language Journey

The words “ntus” and “nqoss” are also cultural terms that reflect the community vision of caring for each child within 
the community.  These two terms along with Nmuhsums (my grandfather) are the only kinship terms presently used in 
the Wolastoq Nation.  English influence is predominant in all of the other kinship terms,  For example, Ntatat (my dad), 
nmomom (my mom) or French such as Nmimim (my grandmother)

Mecopal /please and Woliwon/thank you are naturally respectful and should be encouraged daily.

Apc oc Knomiyul/ I will see you again is another cultural expression since there is no word for goodbye.  Culturally it 
reflects the circle, no beginning, no end.  

Sacred Pipe
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Language
Wolastoq and Mi’kmaq Language Journey

  Mi’kmaq
“Language carries within it the spirit, culture, history and philosophy of a people. It is the principle means by which 
culture is preserved and transmitted from one generation to another”.

Weli eksitpu’k...............................................It’s a good morning

uli wla’kw....................................................Have a good evening

Weli wla’kw.................................................It’s a good night

klultij kna’kwe’km........................................Have a good day

weljesi...........................................................I am happy

Welta’si..........................................................I am glad

Welta’si pekisin.............................................I am glad to arrive

tewji welta’si nemu’l......................................I am so glad to see you

Welta’si welteskatikw.....................................I am pleased to meet you

We’ki welta’si nemu’l, nitap............................Really good to see you, my friend

welmtu’n.....................................................You are very kind

Grandmothers and Grandfathers,
Thank you for our language
That you have saved for us.
It is now our turn to save it
For the ones who are not yet born.

   May that Be the Truth,
   Opolahsomuwehs, ‘94





Lesson Plans
Wolastoq and Mi’kmaq Language Journey
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Lesson Plans
Sample Wolastoq and Mi’kmaq Lesson Plans

Topic: Drum

Subject: Language Arts, Social Studies

Related Subject Areas: Music

Grade: K – 1

Curriculum Outcomes:
Students will be expected to:

• Demonstrate an appreciation of Maliseet and Mi’kmaq people and their cultures, languages, traditions and origins.
• Demonstrate an appreciation of Maliseet and Mi’kmaq songs, dances, stories, art, traditional names, clans and 
 communities.
• Demonstrate an appreciation of the traditional teachings of respect, harmony, sharing, balance and interdependence.

Resource People:
Elders, Drum Keeper
Listen to the Elders’ reflection on the drum contained in the video clip posted on the Department of Education portal.

Materials Needed:
Elders and Drum-Keepers will have their own hand drum that they made while they were learning the teachings of the drum. 

Student Activities:
• Make a drum with various materials, and design your own clan symbol to decorate the drum.
• Color the drum sheet with clan symbol represented.
• Learning a drumming chant and sharing it with fellow grades/classmates. 
 (refer to Elder video: The Honor Song)
• Grades 3-4 can create a poster to display the steps of making a drum, or the significance to the Wolastoqiyik and    
  Mi’kmaq cultures.

Teaching Strategies:
• Adopt teaching strategies that help students to create an awareness and respect for the givers of the drum such as deer  
 (skin hide), moose (moose sinew), and cedar/ash tree (drum rim).
• Adopt teaching strategies that help students to appreciate the importance of the drum to the Wolastoqiyik and   
 Mi’kmaq people as the “heartbeat of our grandmothers, mothers and our Earth Mother”.
• Adopt teaching strategies that cater to visual, global, concrete and reflective learners.

Evaluation Activities:
• Question the student’s understandings of what animal spirits are within the drum.
• Use visuals to identify the different parts of the drum.
• Use Class Assessment Rubric (Appendix A)

Cultural Background Information:
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Long ago, Koluskap held a council with all Wolastoqiyik and Mi’kmaq.  He asked everyone to sit in a circle so that he may 
share his teachings.  Koluskap began his council by lighting a Sacred Fire and smoking his Sacred Pipe.  

Koluskap began his teachings:

“Brothers and sisters, always remember that the Sacred Drum is a gift from Creation.   She is gifted to us by the Standing 
Ones known as the Tree People.  The cedar and ash trees will provide the rims for your Sacred Drums.  Give gratitude for 
all the materials needed to make Sacred Drums.  Give gratitude to the moose clan, deer clan, and caribou clan because they 
will always sacrifice their lives to provide hides for your drums.

All Sacred Drums are blessed with ceremony to awaken their spirits before they are used for the first time.  In this way, 
you honor the spirit of generosity from the Standing Ones and the Four-Leggeds.  Your Sacred Drums will remind you 
of the first sounds of Creation.  It is the heartbeat of our grandmothers, mothers and our Earth Mother.  These sounds of 
Creation teach us about the rhythm of life and most importantly the rhythm of love.  

Brothers and sisters, use your Sacred Drums for healing.  They are healers for individuals, families, communities and 
nations.  Use them when you sing your healing songs and chants.  Use them to call upon the healing powers of the 
Medicine people.  Use them to call upon the ancestors.  Use them in ceremonies and celebrations of life.  
 My brothers and sisters of Wolastoqey and Mi’kmaq nations, thank you for listening.  Remember these teachings and pass 
them on to your children and grandchildren.  Instruct them to pass on these teachings to their children and grandchildren as 
well.  These teachings will remain with you forever.  I must leave for now but I will be back to share more teachings with 
you.  We will have another council when I return from the Sacred Lodge.  All My Relations!”

Once again, Koluskap ended the council by asking everyone in the circle to offer red willow tobacco to the Sacred Fire.  
He reminded the people that the offering was made to give thanks for Koluskap’s teachings.  By now, all Wolastoqiyik and 
Mi’kmaq knew that the smoke from the Sacred Fire sends a message to our Creator that the teachings will always guide their 
actions.

Psiw Ntulnapemok
         (All My Relations)
         Dave Perley and Imelda Perley

Audio/Visual Aid
Wolostoqiyik & Mi’kmaq Culture Studies 
Instructional DVD Pack
Chapter 3: Songs & Stories

Mi’kMaq Honor Song
 with Elder George Paul
Traditional Drum Song
 with Elder Gilbert Sewell



Cultural Image for the Sacred Drum
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Lesson Plans
Sample Wolastoq and Mi’kmaq Lesson Plans

Wolastoqiyik/Mi’kmaq Culture

Topic: Eagle Feather

Subject: Language Arts, Social Studies

Related Subject Areas: Music

Grade: K – 4

Curriculum Outcomes:
Students will be expected to:

• Demonstrate an appreciation of the traditional significance of a Eagle to the Wolastoqiyik and Mi’kmaq people.
• Understand the honor of being presented with an Eagle Feather from the Wolastoqiyik and Mi’kmaq people.
• Recognize the importance of handling an Eagle Feather with the upmost respect, like all other ceremonial objects.
• Learn about the core values of an Eagle Feather, which represents strength, loyalty, honesty, and compassion.

Resource People:
Elders (most respected Elders have earned an Eagle Feather)
Listen to the Elders’ reflection on the use of an Eagle Feathers during ceremony, which is contained in the video clip posted 
on the Department of Education and Early Childhood Development portal.

Materials Needed:
Elders and Drum-Keepers will have their own hand drum that they made while they were learning the teachings of the drum. 

Student Activities:
• Make a Eagle feather out of various materials (ie: construction paper, artificial feathers) 
• Color the Eagle Feather sheet provided.
• Eagle Feather giving ceremony amongst the students to honor each other by giving their eagle feather to their paired  
 student.
• A student can create a story to describing how they think they can be honored with an eagle feather.
• Older students can design an information sheet about the importance of the Eagle Feather to Wolastoqiyik and 
 Mi’kmaq people.

Teaching Strategies:
• To incorporate traditional teachings of: strength, loyalty, honesty, and compassion
• After watching the Elder videos students can engage in a discussion of the types of teachings they learned in the video.
• Ask students who they would consider honorable for an Eagle Feather (ie: parents, grandparents, respected community  
 members)
• Adopt teaching strategies that cater to visual, global, concrete and reflective learners.

Evaluation Activities:
• Ask the students to make a colleague about what the perceive honor, strength, and loyalty, and incorporate an eagle  
 feather in this as well.
• Older students can create a mock eagle feather giving ceremony that shows who they would honor with an Eagle 
Feather and an explanation on why they believe so.
Use Class Assessment Rubric (Appendix A)
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Cultural Background Information:
Long ago, Koluskap held a council with all Wolastoqiyik and Mi’kmaq.  He asked everyone to sit in a circle so that he may 
share his teachings.  Koluskap began his council by lighting a Sacred Fire and smoking his Sacred Pipe.  

Koluskap began his teachings:

“Brothers and sisters, I want to share with you the teachings of the Sacred Eagle Feather.  Remember always that Sacred 
Eagle Feather represents truth, wisdom, honesty, balance, and vision.  Sacred Eagle Feather will help you to speak from 
the heart when you share your thoughts, feelings, and knowledge.  Sacred Eagle Feather will help you to speak with truth 
and honesty.  Sacred Eagle Feather will help you to respect others who share in council or gatherings among community 
members.  Sacred Eagle Feather will bring wisdom to all who listen.

Brothers and sisters, remember that an Eagle Feather is earned through good deeds.  Good deeds come from a 
compassionate and caring heart.  Elders will notice your good deeds and they will honor you by gifting you with an Eagle 
Feather.  Use your Sacred Eagle Feather in all ceremonies because our Creator will know that you have a good heart, mind 
and spirit.  Carry your Sacred Eagle Feather with the gift of humility.  The Sacred Eagle Feather is a gift to be cherished, 
respected and valued.

My brothers and sisters of Wolastoqey and Mi’kmaq nations, thank you for listening.  Remember these teachings and pass 
them on to your children and grandchildren.  Instruct them to pass on these teachings to their children and grandchildren as 
well.  These teachings will remain with you forever.  I must leave for now but I will be back to share more teachings with 
you.  We will have another council when I return from the Sacred Lodge.  All My Relations!”

Once again, Koluskap ended the council by asking everyone in the circle to offer red willow tobacco to the Sacred Fire.  
He reminded the people that the offering was made to give thanks for Koluskap’s teachings.  By now, all Wolastoqiyik and 
Mi’kmaq knew that the smoke from the Sacred Fire sends a message to our Creator that the teachings will always guide their 
actions and decisions.

Psiw Ntulnapemok
         (All My Relations)
         Dave Perley and Imelda Perley

Audio/Visual Aid
Wolostoqiyik & Mi’kmaq Culture Studies 
Instructional DVD Pack
Chapter 3: Songs & Stories

The Crow and the Eagle
 with Elder George Paul
Smudging
 with Elder Imelda Perley



Cultural Image for Eagle Feather



Class Assessment Rubric
PDF Version available on Teaching Resources DVD

	  
Topic/Title	  of	  Lesson:	  	  	  
	  
Date:	  	   	  
	  
	  
Analytic	  Performance	  of	  Rubric:	  
	  
	  
Ratings:	  
1.	  Students	  had	  a	  superior	  level	  of	  enthusiasm	  and	  understanding	  of	  the	  topic.	  	  	  
2.	  Students	  had	  a	  good	  level	  of	  enthusiasm	  and	  understanding	  of	  the	  topic.	  
3.	  Students	  had	  a	  fair	  level	  of	  enthusiasm	  and	  understanding	  of	  the	  topic	  
4.	  Student	  had	  a	  poor	  level	  of	  enthusiasm	  and	  understanding	  of	  the	  topic.	  
	  
	  
	  
	   A.	  	  Knowledge	  of	  historical	  connection	  
	   	  
	   B.	  	  The	  traditional	  teachings	  educated	  by	  elders.	  
	   	  
	   	   C.	  	  Use	  of	  traditional	  materials	  used	  in	  topic.	  
	  
	   D.	  	  Participation	  in	  guided	  in-‐class	  discussions.	  
	  
	  
General	  comments	  on	  the	  whether	  students	  grasped	  concepts,	  and	  reached	  lesson	  
plans	  learning	  objectives.	  
	  
	  
	  
	   	  
	  
Any	  suggestions	  to	  improve	  teaching	  methods	  of	  the	  topic.	  
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Acculturation of the Curriculum Project

“If my children are proud, if my children have identity, if my children know who they are and if they are proud to 
be who they are, they’ll be able to encounter anything in life. I think this is what education means.”
         Native Mother

"In your search for knowledge and in your deliberations, remember always your own history.  Know your roots and 
you shall walk with pride, endowed with compassion."

George Clutesi


